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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Greenfield E-ACT 
Academy 

Number of pupils in school  407 

Proportion (%) of pupil premium eligible pupils 218/407 so 53.56% 

Academic year/years that our current pupil premium 
strategy plan covers 

1 year 

Date this statement was published 01.09.2021 

Date on which it will be reviewed 01.01.2022, 01.04.2022, 
01.07.2022 

Statement authorised by Lakmini Harkus 

Pupil premium lead Lakmini Harkus/Jennifer 

Haycock 

Governor / Trustee lead Leanne Mahony 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £298,210 

Recovery premium funding allocation this academic year £31,610 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£329,820 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to use pupil premium funding to improve educational outcomes for our 

disadvantaged pupils. We aim to mitigate any additional challenges they may face to 

enable them to reach their full potential and to help them perform as well as other 

pupils.  

We use our pupil premium funding to provide targeted academic support in the form of 

speech and language sessions, small group intervention sessions, a family liaison 

whose role it is to improve attendance, provide a breakfast club and to help with the 

cost of educational trips and visits so that every child is able to fully participate.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 KS2 attainment: Diminish the difference between PP and NPP 

2 Phonics knowledge and attainment in year 1: Diminish the difference between 
PP and NPP 

3 Attendance: Ensure PP children have attendance of at least 97% 

4 Ready to learn: Ensure that PP children are ready and able to start the school 
day 

5 Financial hardship: Ensuring pupils who are financially disadvantaged have 
support to pay for trips and visits.  

6 Mental health: Ensure PP children have good MH and are able to function in 
school and their everyday life 

7 Communication: To ensure PP children can communicate their needs and 
wants articulately 

8 Close the gap between PP and NPP pupils in EYFS so that more PP pupils 
achieve GLD 

9 Reading: To ensure high quality reading provision 

10 An increased percentage of pupils achieving the expected standard in KS1 
SATs and a reduced gap between PP and non-PP pupils.  

11 Increased independence and development of mathematical skills in EYFS 
through creation of a loose parts area.  

12 Close the gap between PP and NPP pupils in year 4 so that more PP 
pupils achieve well in the MTC. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading, writing and maths 
attainment among disadvantaged pupils.  

KS2 reading outcomes show that more 
pupils meet the expected standard (in line 
with or exceeding the national of 71% in 

2019).  

Reduced gap between PP and non-PP 
pupils in year 1 phonics screen and 
national average target met.  

% Met Phonics Check Year 1 PP vs non-
PP  

Attendance of PP pupils is raised to 97% 
or higher.  

PP children achieve 97% attendance. The 
attendance of PP children is in line with non-

PP children’s attendance  

Learning behaviours are excellent from 
the very start of the day.  

Pupils are engaged in their learning from the 
moment they step into the Academy.   

   

There is a breakfast club with food provided 
at the beginning of every school day which 

ensures extended opportunity for 
feedback and also increased opportunity to 

self-regulate and ensure school begins 
calmly and with purpose.  

Children are engaged in a wider 
curriculum leading to a love of 
learning.  All PP children will have the 
opportunity to participate in a wide range 
of enrichment opportunities and new 
experiences to help raise their aspirations 
for their futures.  

Throughout the year children will have the 
opportunity to participate in a wealth of 
experiences and opportunities. This will 

include links with local secondary schools.  

  

Many of our children rarely have the 
opportunity to visit places outside of the 

school catchment area. Doing this provides 
them with context for their subject 

learning and also enriches their learning 
experiences. PP children funded.  

  

To achieve and sustain improved 

wellbeing for all pupils in our school, 

particularly for disadvantaged pupils.  

The MH lead is the learning mentor.   

Thrive sessions and play therapy are on 
offer to the pupils. Behaviour and social 
emotional learning intervention will take 

place.  Thrive outdoor area is developed as 
so many of our pupils are classified into the 
'being' area. This would include re-doing the 

fencing and providing new outdoor 
equipment. This would enhance their 

playing, interaction and social 
skills within this area for them.  

Children to be able to communicate their 
needs and wants articulately.  

SALT interventions delivered and have a 
positive impact on speech and language of 
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pupils. The desired result is for reading, 
phonics and writing attainment as well as 

attainment and understanding in all subjects 
to improve   

To ensure high quality early reading 
provision in EYFS to build strong 
foundations of reading.  

Gap closed between PP and non-PP in 
EYFS. More PP pupils in EYFS attain GLD 

overall and more specifically, attaining 
expected in the prime area of 

communication and language and specific 
area: literacy.  

High quality reading provision across the 
school, particularly post pandemic.  

The reading attainment of children is raised, 
ensuring that gaps and misconceptions are 
addressed quickly and do not start from an 

early age. Meaningful interventions 
delivered in line with reading strategy.  

Improve KS1 outcomes for disadvantaged 

pupils. 

End of KS1 attainment is raised ensuring 
that gaps and misconceptions are 

addressed quickly. Meaningful interventions 
delivered. The outdoor classroom will allow 

pupils to refocus and self-regulate away 
from the constraints of the classroom 

leading to increased engagement as well as 
enhancing creative writing.   

Increased independence and 
development of mathematical skills in 
EYFS through creation of a loose parts 
area.  

An improvement in children’s mathematical 
skills, especially in 

problem solving,  English through speaking 
and listening, storytelling and motor skills 

development, as well as social 
development, which are all our lowest areas 
when children come in to school particularly 

with children who are PP.  Children to 
become independent learners who are 

inquisitive, able to make predictions and 
evaluate their learning. Increased 

attainment in mathematics and 
communication and language.  

 

  



 

5 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £1500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attention autism 
training: Our aim is 
to train at least 2 
members of staff to 
deliver this high-
quality speech and 
language session 
in EYFS, year 1 
and year 2. 

The course covers the below objectives that will be 
incredibly useful for the two members of staff who are 

working with children who are autistic: 
-An understanding of how to engage children with autism  
-How to teach children with autism to focus, sustain and 

shift their attention  
-An understanding of how to teach, encourage and 

support communication  
-An understanding of how to foster group learning skills  

-An understanding of how to embed early social 
interaction skills into group work  

-How to set up and run the intervention with groups of 
children  

-How to nurture the supporting team working with you. 

https://www.southamptoninclusion.net/wp-
content/uploads/2016/02/Research-Kate-
Buckingham.pdf 

https://www.researchgate.net/publication/322939272_A
n_evaluation_of_the_effectiveness_of_using_the_Attent
ion_Autism_programme_as_an_intervention_for_increa
sing_the_level_of_attention_during_an_adult_led_activit
y_in_pupils_with_Autism_Spectrum_Conditio 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £188,877.80 

Activity Evidence that supports this approach Challen
ge 
number(
s) 
address
ed 

https://www.southamptoninclusion.net/wp-content/uploads/2016/02/Research-Kate-Buckingham.pdf
https://www.southamptoninclusion.net/wp-content/uploads/2016/02/Research-Kate-Buckingham.pdf
https://www.southamptoninclusion.net/wp-content/uploads/2016/02/Research-Kate-Buckingham.pdf
https://www.researchgate.net/publication/322939272_An_evaluation_of_the_effectiveness_of_using_the_Attention_Autism_programme_as_an_intervention_for_increasing_the_level_of_attention_during_an_adult_led_activity_in_pupils_with_Autism_Spectrum_Conditio
https://www.researchgate.net/publication/322939272_An_evaluation_of_the_effectiveness_of_using_the_Attention_Autism_programme_as_an_intervention_for_increasing_the_level_of_attention_during_an_adult_led_activity_in_pupils_with_Autism_Spectrum_Conditio
https://www.researchgate.net/publication/322939272_An_evaluation_of_the_effectiveness_of_using_the_Attention_Autism_programme_as_an_intervention_for_increasing_the_level_of_attention_during_an_adult_led_activity_in_pupils_with_Autism_Spectrum_Conditio
https://www.researchgate.net/publication/322939272_An_evaluation_of_the_effectiveness_of_using_the_Attention_Autism_programme_as_an_intervention_for_increasing_the_level_of_attention_during_an_adult_led_activity_in_pupils_with_Autism_Spectrum_Conditio
https://www.researchgate.net/publication/322939272_An_evaluation_of_the_effectiveness_of_using_the_Attention_Autism_programme_as_an_intervention_for_increasing_the_level_of_attention_during_an_adult_led_activity_in_pupils_with_Autism_Spectrum_Conditio
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1:1 phonics 

and reading 

and small 

inference 

groups in 

years 1-4 as 

well as 

phonics 

resources 

Phonics: 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/phonics/ 

How phonics can give children head start with reading English: 

https://www.britishcouncil.org/voices-magazine/how-phonics-

can-give-children-head-start-reading-english 

2, 9, 10 

Streaming of 

phonics 

lessons in 

KS1 with 

HLTA 

Phonics: 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/phonics/ 

How phonics can give children head start with reading English: 

https://www.britishcouncil.org/voices-magazine/how-phonics-

can-give-children-head-start-reading-english 

2, 10 

Small group 
reading and 
maths 
interventions 
in years 5 
and 6. 

 https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/reducing-class-size/ 

https://educationendowmentfoundation.org.uk/evidence-

summaries/evidence-reviews/the-impact-of-feedback-

approaches-on-educational-attainment-in-children-and-young-

people/ 

1, 9 

Delivery of 
NELI 
intervention 
programme 
to year 1 
(continuation 
of Reception 
programme) 

Compared to children who did not receive NELI, children on the 

programme progressed on average an equivalent of three 

additional months in language skills and two additional months 

in early word reading. 

https://www.rand.org/randeurope/research/projects/neli-
evaluation-nuffield-early-language-intervention.html 

 

2, 9 

PP small 
group 
interventions 
by most 
experienced 
staff: deputy 
head and 
SENCO in 
their areas of 
expertise, 
specifically in 
maths. 

https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/reducing-class-size/ 

1 

Action 
tutoring 

https://actiontutoring.org.uk/wp-
content/uploads/2021/03/Action-Tutoring-Impact-Report-
2019_2020.pdf 

 

1 

SALT and 
SALT HLTA 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-interventions 
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://educationendowmentfoundation.org.uk/evidence-summaries/evidence-reviews/the-impact-of-feedback-approaches-on-educational-attainment-in-children-and-young-people/
https://educationendowmentfoundation.org.uk/evidence-summaries/evidence-reviews/the-impact-of-feedback-approaches-on-educational-attainment-in-children-and-young-people/
https://educationendowmentfoundation.org.uk/evidence-summaries/evidence-reviews/the-impact-of-feedback-approaches-on-educational-attainment-in-children-and-young-people/
https://educationendowmentfoundation.org.uk/evidence-summaries/evidence-reviews/the-impact-of-feedback-approaches-on-educational-attainment-in-children-and-young-people/
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
https://actiontutoring.org.uk/wp-content/uploads/2021/03/Action-Tutoring-Impact-Report-2019_2020.pdf
https://actiontutoring.org.uk/wp-content/uploads/2021/03/Action-Tutoring-Impact-Report-2019_2020.pdf
https://actiontutoring.org.uk/wp-content/uploads/2021/03/Action-Tutoring-Impact-Report-2019_2020.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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https://www.cochranelibrary.com/cdsr/doi/10.1002/14651858.C
D004110/full 

 

Reading/pho
nics 
intervention 
to EYFS 

Phonics: 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/phonics/ 

How phonics can give children head start with reading English: 

https://www.britishcouncil.org/voices-magazine/how-phonics-

can-give-children-head-start-reading-english 

8 

Switch on 
reading 
intervention- 
years 3 and 
4.  

https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/switch-on-reading 
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HLTA 
interventions 
focussed on 
pre-teaching 
and gap 
getting in 
KS1 

https://www.sec-ed.co.uk/best-practice/teaching-interventions-
pre-and-over-learning/ 

 

https://thirdspacelearning.com/blog/quality-first-teaching/ 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £128,893.20 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Fine-levelled 

books 

https://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article
=1828&context=doctoral 

 

“The results from the ANCOVA revealed that leveled books 
are effective in increasing student oral reading fluency and 
comprehension level of first grade students.” 

 

2, 9, 10 

Ipads to 
support 
improved 
recall of 
number facts 
and 
timetables to 
help prepare 
pupils for 
MTC 

https://scholarworks.umt.edu/cgi/viewcontent.cgi?article=56
26&context=etd 

 

https://www.gov.uk/guidance/multiplication-tables-check-it-
guidance#other-recommended-actions 

 

12 

Group 
instrument 

https://www.bbc.co.uk/news/health-12135590 states that 
music releases dopamine. Playing instruments can 

4, 6 

https://www.cochranelibrary.com/cdsr/doi/10.1002/14651858.CD004110/full
https://www.cochranelibrary.com/cdsr/doi/10.1002/14651858.CD004110/full
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://www.britishcouncil.org/voices-magazine/how-phonics-can-give-children-head-start-reading-english
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/switch-on-reading
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/switch-on-reading
https://www.sec-ed.co.uk/best-practice/teaching-interventions-pre-and-over-learning/
https://www.sec-ed.co.uk/best-practice/teaching-interventions-pre-and-over-learning/
https://thirdspacelearning.com/blog/quality-first-teaching/
https://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article=1828&context=doctoral
https://digitalcommons.liberty.edu/cgi/viewcontent.cgi?article=1828&context=doctoral
https://scholarworks.umt.edu/cgi/viewcontent.cgi?article=5626&context=etd
https://scholarworks.umt.edu/cgi/viewcontent.cgi?article=5626&context=etd
https://www.gov.uk/guidance/multiplication-tables-check-it-guidance#other-recommended-actions
https://www.gov.uk/guidance/multiplication-tables-check-it-guidance#other-recommended-actions
https://www.bbc.co.uk/news/health-12135590
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tuition first 
thing in the 
morning for 
our pupils 
who need 
support with 
their mental 
health and 
settling into 
school. 

encourage emotional expression, socialization and 
exploration of various therapeutic themes (i.e. conflict, 
communication, grief, etc.).  For example, a group can create 
a “storm” by playing drums, rain sticks, thunder tubes and 
other percussive instruments. The group can note areas of 
escalation and de-escalation in the improvisation, and the 
group can correlate the “highs and lows” of the storm to 
particular feelings they may have.  This creates an 
opportunity for the group to discuss their feelings further. 
https://www.nami.org/Blogs/NAMI-Blog/December-2016/The-
Impact-of-Music-Therapy-on-Mental-Health 

 

For all staff to 
undergo 
Trauma 
Awareness 
Training 

https://pubmed.ncbi.nlm.nih.gov/31026037/ 

 

4, 6 

Rescue 
boxes for 
SEND and 
well-being in 
classrooms 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/send 

https://www.gov.uk/guidance/mental-health-and-wellbeing-
support-in-schools-and-colleges 

 

1, 4, 11 

Family 
Liaison to 
help improve 
attendance 

Prevent absenteeism - 

https://www.educationdive.com/news/8-ways-to-prevent-

chronic-absenteeism/527794/ 

https://www.synel.co.uk/news/5-strategies-to-reduce-chronic-

absence-in-schools/ 

3 

Attendance 
bus to help 
families who 
struggle to 
bring children 
into school 

Strategies for reversing poor attendance - https://www.sec-

ed.co.uk/best-practice/strategies-for-reversing-poor-school-

attendance/ 

 

3 

Education 
Welfare 
Officer 
involvement 
including 
referrals 

https://www.nfer.ac.uk/media/1460/91136.pdf 

 

3 

Attendance 
rewards 
throughout 
the year 
including 
improved 
attendance 
trip 

http://northumberlandeducation.co.uk/wp-
content/uploads/2016/08/PPAttendancestrategies.pdf 

 

3 

Breakfast 
club staff and 
food 

https://assets.publishing.service.gov.uk/government/uploads
/system/uploads/attachment_data/file/603946/Evaluation_of
_Breakfast_Clubs_-_Final_Report.pdf 

4 

https://www.nami.org/Blogs/NAMI-Blog/December-2016/The-Impact-of-Music-Therapy-on-Mental-Health
https://www.nami.org/Blogs/NAMI-Blog/December-2016/The-Impact-of-Music-Therapy-on-Mental-Health
https://pubmed.ncbi.nlm.nih.gov/31026037/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.educationdive.com/news/8-ways-to-prevent-chronic-absenteeism/527794/
https://www.educationdive.com/news/8-ways-to-prevent-chronic-absenteeism/527794/
https://www.synel.co.uk/news/5-strategies-to-reduce-chronic-absence-in-schools/
https://www.synel.co.uk/news/5-strategies-to-reduce-chronic-absence-in-schools/
https://www.sec-ed.co.uk/best-practice/strategies-for-reversing-poor-school-attendance/
https://www.sec-ed.co.uk/best-practice/strategies-for-reversing-poor-school-attendance/
https://www.sec-ed.co.uk/best-practice/strategies-for-reversing-poor-school-attendance/
https://www.nfer.ac.uk/media/1460/91136.pdf
http://northumberlandeducation.co.uk/wp-content/uploads/2016/08/PPAttendancestrategies.pdf
http://northumberlandeducation.co.uk/wp-content/uploads/2016/08/PPAttendancestrategies.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603946/Evaluation_of_Breakfast_Clubs_-_Final_Report.pdf
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Trips and 
visits 
including 
contribution 
to camp to 
give pupils 
experiences 
of LOtC. 

https://educationendowmentfoundation.org.uk/evidence-
summaries/teaching-learning-toolkit/outdoor-adventure-
learning/ 

 

https://www.aft.org/sites/default/files/periodicals/Rosenshine.
pdf 

 

5 

Thrive 
learning 
mentor and 
LSA 

https://www.thriveapproach.com/about-thrive/impact-of-
thrive/ 

 

6 

Enhance 
Thrive 
outdoor area 
to enhance 
quality of 
play, 
interaction 
and social 
skills for 
those pupils 
classed as 
‘being’. 

https://www.researchgate.net/publication/343290291_A_Criti
cal_Review_on_the_Impact_of_Combining_Outdoor_Space
s_and_Nature_with_Learning_Spaces_on_Students'_Learni
ng_Ability 

 

6 

Educational 
psychologist: 
observations, 
consultation, 
monitoring of 
provision and 
assessments  

https://assets.publishing.service.gov.uk/government/uploads
/system/uploads/attachment_data/file/912884/Research_on
_the_Educational_Psychologist_Workforce_March_2019.pdf 

 

7 

Outdoor 
classroom in 
KS1 

https://www.researchgate.net/publication/343290291_A_Criti
cal_Review_on_the_Impact_of_Combining_Outdoor_Space
s_and_Nature_with_Learning_Spaces_on_Students'_Learni
ng_Ability 
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Loose parts 
area for 
EYFS to 
develop 
mathematical 
knowledge, 
problem 
solving and 
independenc
e. 

https://earlyimpactlearning.com/14-benefits-of-loose-parts-
play-with-examples/ 

 

http://www.aimspress.com/article/10.3934/publichealth.2016
.4.781 
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Total budgeted cost: £329,820 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/outdoor-adventure-learning/
https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf
https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf
https://www.thriveapproach.com/about-thrive/impact-of-thrive/
https://www.thriveapproach.com/about-thrive/impact-of-thrive/
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/912884/Research_on_the_Educational_Psychologist_Workforce_March_2019.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/912884/Research_on_the_Educational_Psychologist_Workforce_March_2019.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/912884/Research_on_the_Educational_Psychologist_Workforce_March_2019.pdf
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://www.researchgate.net/publication/343290291_A_Critical_Review_on_the_Impact_of_Combining_Outdoor_Spaces_and_Nature_with_Learning_Spaces_on_Students'_Learning_Ability
https://earlyimpactlearning.com/14-benefits-of-loose-parts-play-with-examples/
https://earlyimpactlearning.com/14-benefits-of-loose-parts-play-with-examples/
http://www.aimspress.com/article/10.3934/publichealth.2016.4.781
http://www.aimspress.com/article/10.3934/publichealth.2016.4.781
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

1) To ensure the academy reaches its end of KS2 Targets for Reading, Writing, Maths and 

ESPG  

  Chosen action / approach  Impact  

 

Did you meet the success criteria? If not why? 

  

  A) 3rd teacher in year 6  

0.8  

3rd teacher now being used to support year 5 as part 

of year 5 strategy. 

 

62% of children achieved the combined expected 

standard in the June 2021 ks2 assessments (2019 

SATS papers). This showed considerable increases 

from the baseline data in September where 0% of 

children achieved the expected standard in reading, 

writing and maths as well as an increase from the 

53% combined score achieved in 2018-2019. 
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B) HLTA 

Small group intervention sessions meant that pupils 

got extra teacher time and targeted support. 

Impacted due to COVID. 

From September 20 – January 21 (lockdown), 

children were taught by three teachers in smaller 

differentiated groups. They attended after school 

booster sessions with the class teachers and 

morning maths sessions with the HT and DH. We 

saw increases in their mocks scores in January. 

Impact data as above. 

 

B) Due to COVID-19 and shielding, the HLTA has 

been completing virtual times table sessions with 

year 4 pupil premium pupils. The deputy 

headteacher and headteacher supported particularly 

with maths  interventions leading to 62% achieving 

the expected standard in the combined measure. 

Pupil voice shows that 100% of pupils attending 

enjoy their maths intervention sessions and feel 

they are making progress. 
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  C) Action tutoring  

 

Action tutoring will be a 

further intervention that will 

be offered to year 6 children 

– they have a proven track 

record of improving the 

progress and attainment of 

children 

 

  

B) 20 children attending regularly for reading and 

maths tutoring sessions. Student, parent/carer and 

tutor voice is positive. Teachers already noticing a 

marked improvement in confidence which will 

positively impact end of term 6 data. 

 

Year 5 began action Tutoring in April. This has seen 

these 20 children all make progress in their maths 

Mocks in June from their baseline Mock in April. Out 

of the 10 children attending AT for maths, 60% have 

seen an increase of 50% in their maths score.  10% 

have gone from working below expected to working 

reaching expected standard in their maths mock. 

Pupil voice shows that 100% of pupils enjoy action 

tutoring and feel they are making progress.  

 

 

 

2) Year 1 children to pass phonics screening – meet national average target  

  Chosen action/approach  Impact 

  Phonics intervention teaching 

by LSAs  

Three sessions of phonics per day for targeted 

pupils overall as 2 sessions of phonics with 

teacher then 1 intervention session. Pupils on 

average caught up a phase and had increased 

exposure and learnt on average 50 high frequency 

words. 

 

Phonics interventions have had a positive impact 

on pupils' phonological awareness. 21% children 

passing a phonics screening mock following 

lockdown in term 3. to over 50% passing a 

screening at the beginning of term 6. 

  Streaming of phonics lessons 

with HLTA  

Impact of this was that children were exposed to 

phonics that closed their phase specific gaps. The 

streaming was disrupted due to the school closure. 

Increase in overall percentage of children passing 

phonics screening from 21% following lockdown to 

over 50% in term 6. 
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3) To raise attendance to 97% or higher  

  Chosen action/approach  Impact  

 

Did you meet the success criteria? If not why? 

 

  A) Family Liaison and 
attendance lead  -  

KW  

Attendance target has been affected by COVID-

19. Attendance in term 6 is 93.1% (T6).  

 

Attendance has been celebrated each week in 

virtual celebration assembly with a prize given 

to each class whose attendance is above 96%. 

Teachers go through class attendance 

performance with their class on a Monday 

afternoon and reward a raffle ticket to pupils 

whose attendance is above 96% or if their 

attendance has improved.  

 

Greenfield have implemented the Trust-wide 

attendance strategy. 

  B) Behaviour Lead - PF  The 11 pupils who take the bus are in school on 

time and settled. This provision has helped 

parents and carers who find it challenging to 

bring their children into school and they feel 

supported. 100% of these pupils come into 

school on time and are ready to begin the 

school day. 

  

C) EWO – plus extra 10 referrals 

@ £635 per referral  

Education Welfare surgeries were held in term 

6.  

 

EWO referrals saw improvements in weekly 

attendance with specific pupils however 

cumulatively towards the end of the year the 

impact across the year’s attendance was not as 

marked. Largest increase seen was 2.1%. Next 

year rapid referrals to EWS need to be 

completed in term 1. Persistent absence is 

currently 18.4% across the academy but this 

was largely due to isolation due to COVID-19. 

  D) 100% attendance trip and 

other rewards including star of 

the week prizes.  

Due to COVID-19 and the fact that it would have 

been unfair to penalise anyone who had to 

isolate due to C-19, the funds for the 100% 

rewards trip were used to provide trips and visits 

for each pupil premium child in their year group. 

Trips included Noah’s Ark Zoo farm, Puxton 
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Park and a trip to Chew Valley. Weekly rewards 

were provided to celebrate improvements in 

attendance and this worked well to motivate 

pupils. Because of this, overall attendance 

across the year was 93% despite COVID. 

 

 

4) To ensure learning behaviours are 

excellent from the very start of the day.  

 

  Chosen action/approach  Impact  

 

Did you meet the success criteria? If not why? 

 

  A) Breakfast club   

  

  

  

  

B) Breakfast food  

On average 40-50 children attend breakfast club 

every day. They receive breakfast at a 

significantly reduced price and are ready to 

learn.  

Children/families are identified to attend 

breakfast club. We also offer free breakfast to 

any child who has not had any. 

Attendance bus increases number of children 

attending breakfast club. 

 

5) To engage children in a wider curriculum 

leading to a love of learning  

 

  Chosen action/approach  Impact  

 

Did you meet the success criteria? If not why? 

 

  Trips and Visits  Increase in cultural capital due to each year 

group planning a trip (some unfortunately 

cancelled/delayed due to isolation). Trips 

attended included Puxton Park, Noah’s Ark and 

Chew Valley. Enriched learning experiences.  

  PP Funded (48%)  

  

  

  

Trips are fully funded for pupils. Trips will be 

happening during term 6. 

 

100% of PP pupils had trips paid for.  
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Total budgeted cost 

6) To ensure MH issues are dealt with effectively and managed well by staff and 

children.  

  Chosen action/approach  Impact  

 

Did you meet the success criteria? If not why? 
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  Thrive Learning Mentor   Thrive screening has taken place throughout the 

year with pupils who would benefit identified. 

We have focussed on Thrive sessions for those 

who have regressed due to lock down with a 

strong focus on years 5 and 6 to aid with 

transition. 

Thrive breakfast and lunch clubs have 

continued. As a result, pupils are more settled 

and ready to learn in their lessons. 

An increasing number of pupils see Thrive as 

their safe space. On average, pupils benefitting 

from Thrive have made 36% progress in the 

skills and structure strand, 38.5% in the being 

strand and 8% in the power and identity strand. 
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  Play therapist  Children have been provided with a safe space 

in which to process their experiences of trauma 

in order to gain greater understanding of said 

experiences and of self. As well as equipping 

them with the ability to help themselves when 

solving problems, it has supported to build 

confidence, self-esteem, building healthy 

relationships and regulation of emotions. 

 

Face-to-face therapy was curtailed during 

lockdown.  One LAC child has made superb 

progress through receiving PT for 2 years and 

there is a plan to pause her sessions in 

October. There have been some issues around 

attendance for one child, and this support was 

discontinued so that another newly vulnerable 

child could be supported.  The work with her 

was very successful and she now leaves us for 

secondary being much more prepared. 

 

7) To ensure children can communicate their needs and wants articulately.  

  Chosen action/approach  Impact  

 

Did you meet the success criteria? If not why? 

  

  SALT   Direct therapy work has been restricted due to 

COVID however there has been continued 

virtual support for HLTA delivering intervention in 

her bubble.  New SENCO has reviewed 

caseload with SALT for September. 

  Ed Psychologist   Quick access to EP who can provide 

assessment forms and advice which can 

evidence the assess-plan-do cycle which is 

required to secure an EHC/and/or the 

appropriate provision for that child. Early 

identification of needs more likely which means 

more likely for needs to be met. EP also 

conducts network meetings. 

 

EP support this year has included: 

• Crisis support following a traumatic 

bereavement (parent death). 

• Support to staff for their emotional 

wellbeing 
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• Support to staff for best ways to support 

the pupils involved and signposting. 

• Staff supervision for an individual for 4 

sessions. Supervision offered to staff 

supporting pupils with SEMH. 

• Completion of Drawing & Talking 

Therapy for a pupil 

• Individual referrals - 10 pupils - this 

includes but is not exclusive to 

observation, assessment, consultation 

with parents and school and reports / 

visit notes. 

• Consultation with teacher and SENDCo 

on behaviour and individual children 

8) To ensure excellent learning behaviours across the academy  

  Chosen action/approach  Impact  

 

Did you meet the success criteria? If not why? 

 

  

  Relational approach  Improved learning environment with pupils 

articulating how they feel and how to make 

things right. Pupils have ownership of 

consequence. Heightened behaviours following 

lock down however overall, climate for learning 

has improved. 

 

100% of classes use the ZOR approach twice 

per day to gauge if any pupils need further 

support. 

 

FTEs have reduced across the year with 10 half 

days in the autumn term to 2 half days in spring 

and 0 in summer. 

 

Behaviour recorded has shown a reduction 

across the year-  

Term 1- 87 

Term 2- 84  

Term 3- 20 

Term 4- 49 (both notably low numbers due to 

reduced number of students on site)  
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Term 5- 66 

Term 6- 61 

 

9) To ensure high quality early reading provision. 

  Chosen action/approach   Impact  

 

Did you meet the success criteria? If not why? 

 

  

  HLTA  During lock down, early morning phonics on 

Teams to reach all pupils, all pupil premium 

pupils were offered a place in school. Pupils 

more confident with their reading, writing 

independently and independently search out 

stories and books. They know where to find 

information. 

 

Overall in reception, 35% of pupils were at the 

expected level in September. This increased to 

50% by the end of the academic year. 

 LSA- Switch on intervention Interventions impacted due to lock down.  

Improved fluency, comprehension and overall 

confidence in reading. The interventions are 

regular and systematic meaning children are 

effectively progressing. 

Reading data showing level improvements: 

Year 3- 11% of chn were at a 1 in Autumn-  

Summer= 36% at a 1.  Autumn had 24 working 

not on Y3 curriculum, summer term= 17 chn 

working not on Y3 curriculum. 

Year 4- 14% of chn were at 1 in Autumn- 

Summer= 30% at 1.  

Chn working with LSA: 
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Y3- 40% of chn gone up 2 benchmarks from 

April- July. 

27% chn went up between 3 and 5 benchmark 

levels.  

9% of chn went up 5 or above benchmarks.  

Y4- 58% of chn working with JH gone up 2 

benchmarks from April- July. 

17% chn went up between 3-5 benchmark 

levels.  

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

N/A  
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