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History HLP 

Curriculum Statement 
Knowledge and vocabulary Rich –   Progression in subject specific disciplines – Focused on improving Long term memory - Knowledge as a progression model  

- To provide the children of St Ursula’s/PC/BW/GF with a broad and balanced, knowledge-rich mastery curriculum which incorporates carefully selected knowledge and skills. Our 

curriculum is brought to life in a way that is meaningful and exciting for pupils; promoting a life-long love of learning. It also provides the cultural capital that they will need to be 
successful in learning as well as in their future lives; Opening minds, opening doors.  

 
- Our curriculum has been organised to enable pupils to revisit and master knowledge and build depth of understanding. It is also designed to help pupils learn more and remember more 

through regular review and re-visiting of core knowledge and key concepts. Pupils will forge strong pathways in their schema which will help them to understand and make sense of new 
knowledge and skills.  

 
- Knowledge is broken down into composites and components so that underpinning knowledge can be mastered and put together confidently and securely. Through the way our 

curriculum is organised, we help pupils make meaning of the world, develop their vocabulary and broaden, deepen and enhance their experiences and knowledge.  
 
- Each subject is knowledge-rich, with content carefully selected and deliberately ambitious. Our curriculum is coherent and well planned, building on what has come before and 

encourages pupils to be curious about their learning.  
 
- Every subject has clear progression in disciplines through both substantive and disciplinary knowledge but also through six core themes that run through geography and history in each 

year group. This provides cohesive, powerful knowledge which enables children to compare and contrast different aspects of learning in a range of contexts. In addition, this provides 
children with the firm foundations that allows them to be successful within our locality and further afield. 

 
- Our curriculum inspires learning both inside and outside of the classroom and promotes our belief that all children are lifelong learners who will ask questions, are independent learners 

and collaborate well. 
 
- Through the curriculum, we reinforce our E-ACT values: We can achieve anything by thinking big we create a respectful school by having team spirit, and we believe in always doing the 

right thing. These underpin all that we do in developing and implementing our curriculum with moral purpose and core values. We ensure that all children will leave our school with core 
values and attributes that will make them an asset to society and provide the foundations of future learning. 

 
- We believe in an inclusive approach, underpinned by our mastery curriculum. All lessons follow a clear sequence allowing opportunities for deliberate practise and memory recall; we 

ensure challenge for all pupils, including through encouraging pupils to make connections across subjects, content, time and place.  We work hard to remove any barriers to learning and 
enable all pupils to reach their potential, no matter their starting point and background. 

 
- We place a strong emphasis on providing our pupils with rich authentic learning experiences closely linked to the curriculum they learn – for example, trips to the birthplace of 

Shakespeare, to the Isle of Wight to learn how to sail, and to see first -hand the seaside, forests, our capital city etc. While this is important for all our pupils, it is especially so for our 
disadvantaged pupils; to expand their horizons and broaden life experience. We work with the community to offer a range of high-quality learning experiences, such as an inter-
generational project with the early years. 
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- We structure  the curriculum to best support learning, including a focus on working memory and helping pupils to retain core knowledge in their long-term memory. We cultivate this 
through a teaching and learning ethos with active awareness of CLT, and making use of teaching strategies such as dual coding. 

 
- Assessment opportunities are carefully planned so that they are purposeful, support learning and provide information about pupils’ learning of the curriculum. Assessment is crucial to 

the evaluation of the effectiveness of lesson delivery and the impact of curriculum as the progression model. Our approach includes both low-stakes, informal assessments alongside 
more formal assessments, including using pupil voice as a means to avoid assumptions about what children know and can understand. A programme of continuous quality assurance is in 
place to ensure that the curriculum intent and implementation are effective.  
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We aim to inspire children’s curiosity of the past through engaging teaching which will equip pupils to be confident in thinking critically and perceive questions. Our history curriculum 

develops the pupils understanding of the process of change and the challenges of time.  

History Rationale  
A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It should inspire pupils’ 
curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective 
and judgement. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different 
groups, as well as their own identity and the challenges of their time. 
 

Through E-ACT's Great Western Curriculum, we want our children to become historians in their history lessons. We want the children to love history, to remember their 

history lessons and to create a detailed understanding not only of the way Brittons ancient and past civilisations have shaped the country but also how civilisations across the 

world have made us who we are today. We celebrate a variety of historical days to ensure the children are exposed to many aspects of history including Black History Month, 

Remembrance Day, and whole school history days.  Our history education helps children to develop a coherent knowledge of Britain’s past and that of the wider world. The 

children are taught our history curriculum in a carefully structured order to ensure that they are developing their historical knowledge and vocabulary at an appropriate rate. 

Using a concentric circle to constantly build and develop children’s schema by leading directly in for the children’s prior knowledge. Each top has been specifically chosen to 

further develop children’s knowledge of how the current world was shaped, sequencing in reverse chronological order to ensure that children have embedded fluent 

understanding of where we are currently in order to understand where we came from. Each year group travels further back in time adjoining new core knowledge to the existing 

schema. Year groups progress from recent Bristolian history to the history of Britton and then get opportunities to look at world history comparing significant European and non-

European civilisations often underappreciated in history such as the Mongols, Aboriginals and kingdom of Kush. Each topic is framed with an enquiry-based question that 

challenges stereotypical narratives of history. We aim to give our children knowledge through contrasting facts to gain opinion. This therefore prepares children to ask 

perceptive questions, think critically, weigh evidence, sift arguments and develop perspective and judgment. Our history curriculum helps children to understand the process of 

change, the diversity of societies and relationship between different groups. Most importantly it provides the children with awareness for their own identity and the challenges of 

their time. Our curriculum is steeped in Bristolian history and throughout each topic children will use the knowledge of other civilisation to form comparisons of our own. 6 key 

themes take the core curriculum knowledge and develop it in to powerful knowledge using 6 historical principles that frame any historical civilisation to give children a secure 

holistic historical understanding that will ignite a passion to be a historian in further education. Assessment in History will be done largely through child voice to ensure there is 

no assumption of knowledge gained. Prior knowledge will be revisited in every session to ensure overlearning leads to embedded knowledge and transferral into long term 
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memory. Children will present their knowledge through a presentation at the end of each topic by answering the big question through demonstrating all of the component 

knowledge. 

The national curriculum for history aims to ensure that all pupils:  

• ▪ know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how people’s lives have shaped 
this nation and how Britain has influenced and been influenced by the wider world  

• ▪ know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of empires; characteristic 
features of past non-European societies; achievements and follies of mankind  

• ▪ gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’  

• ▪ understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to make connections, 
draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including written narratives and analyses  

• ▪ understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why contrasting arguments 
and interpretations of the past have been constructed  

Links to chosen content and rationale behind it  
Link to principles and curriculum statement  
What we want them to be as historians….. 
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EYFS Long Term Planning  

In  the  EYFS we fo l low the ch i ldr en ’s  interest ,  therefor e top ic  themes are used  as s tart ing po ints  and imagination hooks.  We e ndeavour  to  m ake 
learning act ive ,  hands  on and most  impor tant ly  fun .  We exp lore seasonal  change  and ce lebrat ions through stor ies and rea l - l i fe  exper iences.  We 

use Ta lk  4 Wr it ing as a  tool  to  deve lop  story language and  stor y structures.  

Topic Topic Topic Topic Topic Topic Topic 

St  Ursu la ’s  EYFS 
Long Term 
Planning  

St  Ursu la ’s  EYFS 
Long Term 
Planning  

St  Ursu la ’s  EYFS 
Long Term 
Planning  

St  Ursu la ’s  EYFS 
Long Term 
Planning  

St  Ursu la ’s  EYFS 
Long Term 
Planning  

St  Ursu la ’s  EYFS 
Long Term 
Planning  

St  Ursu la ’s  EYFS 
Long Term 
Planning  

UTW 
 
 
Yesterday, today 
tomorrow, days of the 
week 

PC – Making friends  
My Family 
When I was a baby 
Growing older 
 
Understanding difference, 
talking about home life 
 

PC – Celebrations: 
Christmas/ Diwali 
Enjoys joining in with 
family customs 
 

PC - Chinese New Year 
 
 
 
 

PC - Mother’s Day 
Easter 
 
‘Looking after our world’  
 
 
 

 
 

PC - Father’s Day 
Timelines -Transition 
 

History whole school overview 
 T1/2 

Regional Records 
T3/4 

Evolving Empire  
T5/6 

World History 

Y1 Culture/ legacy 
Now 

 
Big Question/ Assessment  

 Does where I came from make me who I am? 

  
Concepts 

- Heritage 

- Family tree 

- Beliefs 

 

1802 – Now  
 
Big Question/ Assessment  
Outdated past or new revolution? 
 
Concepts 

- What are docks and what places have them 

- Why are they important 

- What do the docks in Bristol tell us about 

Bristol's history and development 

1969-2003 

 
Big Question/ Assessment  

By sea or by air? 

 
Concepts 

- What was the time period of concord? 

- How Bristol was/ is so important to the 

development of air travel 

- How did concord benefit Economic/ benefits? 



 

Core knowledge - Disciplinary knowledge – Substantive knowledge – Powerful Knowledge 
 

 

 Key Figures : 

-  
 
Key Figures: 
 
Links: Comparing docks now to older figures int 
heir family tree from the topic before Do the 
docks symbolise an era? How has the docks 
helped us, what have we become better or 
worse at. 
 
 

 

Key Figures: 

 

Links: Compare to docks, was flying more of an 

engineering feat than sailing, how did it show 

progression. What had a bigger impact on our culture- 

compare to Bristol’s balloon heritage. Flight – Concorde, 

Filton – WHITCHURCH/HENGROVE/ Rolls 

Royce/Cameron balloons 

 

Y2 Health 
1837-1901 
Valiant Victorians 
 
Big Question/ Assessment  
Powerful empire or breeding ground for disease? 
 
Concepts  
- Florence Nightingale (prior link to future 
knowledge) 
- The Thames used as sewage 
- The impact of the plague and sweating sickness  
 - Technological advances - phone bike, car 
- 1 quarter of the world’s population lived in the 
empire created 
- The role of the Work houses and child labour  
Bristol -- Elizabeth Blackwell first woman to qualify 
for doctor  
 
Key figures: 
 
Links: compare now, children working, is this the 
same across the globe? Diseases COVID 19 what 
have we learned  
1820-1910 

1805- 1881 
Nurturing nurses  
 
Big Question/ Assessment  
Florence nightingale, influential nurse or 
overseer of change? 
 
Concepts  
- Mary Sea Cole’s story compared to 
Nightingales 
- how they impacted in the Victorian period  
- Florence nightingale’s life and impact on 
nursing  
- her role in the Crimean war 
- Links to nursing through the COVID 
 
Key figures: 

 
Links: to south mead why the hospital is here 
now, how has medicine moved on. How has the 
role of nursing developed? 
 

1806-1859 
Brilliant Brunel  
 
Big Question/ Assessment  
Was Brunel an engineering genius or a task master? 
 
Concepts  
- Brunel’s engineering feats  
- How his projects affected the health of his workers 
- Died 53 of a stroke 
- Built hospital  
-  
Key figures: 
- Sarah guppy Bristol – (engineer with Brunel) 
- Dorothy Hodgkin Bristol – Nobel prize 1 of 4 women 
 
Links: Compare to Dyson, in modern day, how did they 
shape the world they lived in, was Dyson less impactful 
because his inventions were smaller? Brunel Year 1 
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Y3 Woman 
1485-1837 
Riotous royalty (Tudors-Georgians) 
 
Big question/ assessment  
The most influential monarchs are all men! 
 
Concepts 
The Current royal family – (build on year 1 family 
tree) 
- Tudor -Mary Changing to Catholicism 
- Elizabethan era- (inflation, exchequer bankrupt 

and at war -longest serving sovereign  
- Stuart -Anne- led war on France 
- -colonising in Georgian times- industrial 

revolution 
 
Key figures: 
 
Links: Compare to current monarch impact, role. Are 
they the same? Was a queen’s life easier back then? 
people from the past were not as intelligent as 
people of today – more primitive, more ignorant – 
and that we need to view past times through the 

lens of that time, not our contemporary context. 
  

1893-1979 
Women want more 
 
Big question/ assessment  
Women want equality men want power? 
 
Concepts 
- Key role of women at the time 
- Women’s rights  
- Social standing 
 
Key figures:  
Jessie Steven MBE – trade work, social and 
political movement – trade union, first Bristol 
president / 1745- Hannah Moore – slave trade  
Mary Anning 
Fossils – Jurassic coast   
 
 
Links:  to Tudor and Victorian eras comparing 
women’s roles  
Links to next topic on Docks 
 
 
  

900-1300/ 550-330bce 
The start of equality 
 
Big question/ assessment  
Benin / Persians 
Less civilised or social equality pioneers? 
 
Concepts 
- The role and legacy of the Amazonians 
- How they are portrayed in popular pop culture 

Black panther links  
- Persian women more freedom of rights  
- Commanding officers in military 
- Artunis and her role in the military and how she 

shaped persian culture  
 
Key figures 
 
Links: Compare to woman in the army now, do women 
have the same right now or better? How did this 
compare to the Victorian Tudor period? 
Persians were often considered less civilised  
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Y4 Economy 
1786-1988 
The Tobacco trades  
 
Big question/ assessment 

‘Golden age’ or shameful past? 
 
Concepts 
- Importance of the rivers for trade 
- Brunel and the development of steam ships 
- Avon Mouth Docks 
- Tobacco and slave  
- Slavery – Bristol first to stop it – 100 years 

before America 
 
Key Figures: 
Pirate black beard  
Paul Stevenson – civil rights activist  
 

Links: Compare to modern trade now since the 

revolution, are docks a thing of the past? How do 

countries in Africa trade/ key differences in trade? 

What is being traded now? Is slavery still an issue  

790-1066 
The Viking and Saxon struggle for power 
 
Big questions/ assessment  
Vikings brutal invaders or astute farmers? 
Concepts  
- Who were the Vikings, where did they 

come from and why did they invade 
England  

- What was the geographical landscape of 
Britain  

- Farming and agriculture  
- Ability to craft boats  
- Trading with other countries   
 
 
Key Figures: 

Links: Compare the boats of the 
industrial revolution and their 
effectiveness against long boats  

 

 

330-1453 - 1206-1368 
Byzantines/ The Mongols 
 
Big question/ assessment 
Unrefined savages or pioneers of trade and philosophy?  
 
Concepts 
- The importance of trade 
- Benevolent law 
- Liberal view on religion 
 
Key figures: 
 
Links: Compare efficiency against Viking boats and 
Bristol’s industrial revolution- were they any less 
successful with horse and cart? 
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Y5 Beliefs 
1900- now  
Changes in crime and punishment 
 
Big question/ assessment  
Prisons are a barbaric rule of law?  
 
Concepts 
- Where does the English law system originate 

from 
- Beliefs largely in Bristol  
- Multi-cultural lots of belief in school pockets 

where certain religions are more. 
- London bridge beheading  

 
Key Figures 
 
Links: Compare to back in time Vikings (Y4, Tudors 
Y3- Anne’s attempts to change to Catholicism) – how 
their rule law was garnered -  Henry 8th, Vikings – 
workhouses prisons  
 
Horfield prison  
Layhill open prison  
  
Islamic Muslim beliefs are they being distorted now 
through media and extremism? 

27BC- 476AD 
Romans/ Greeks 
 
Big question/ assessment  
All roads lead to the Romans copying the Greek 
gods/law? 
 
Concepts  
- What the roman and Greek philosophies 

were  
- How they developed philosophy 
- How one supported the other  
- Boudica  
- What were the Roman/Greek Social 

structures and Political structures 
- Roman Law- 12 tablets – written and 

unwritten – innocent until guilty- accused 
to defend  

- Roman catholic to Christian  
- Roman gods 
 
Key Figures 
 
Links: Compare to current belief system in 
politics – is ours more advanced because we live 
now? 
 
3100 bc – 332 bc/ 1895 bc - 539 
The Ancient Greeks/  
 
Birth of democracy or status for Greek citizens 
 
- The Athenians law of democracy  
- The republic  
- Aristocracy 
- Direct democracy  
- Persian empire war, Peloponnesian war and 

the Corinthian war 
- Trial by jury 

1800 bc- ad250 – 1070 bc- 727 
The Maya/ Mali Empire Kingdom of Kush  
 
Big question/ assessment  
The Maya were too primitive and underdeveloped to 
develop strong social belief systems? 
 
Concepts 
- The Maya’s Creation of myths 
- Nature and astronomy focused – sun gods 
- Calendars  
- Gods for various aspects of life 
- Shrines and temples to them 
 
Key Figures 
 
Links: Compare to the Roman beliefs, are they that 
primitive and that different- do we not share similarities 
today? How can 3 civilisations so far apart hold so much 
in common- do we have an inherent need to believe in 
more? 
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Was the Greek democracy a true democracy- 
compare to English politics currently – has their 
been times in our recent history where 
dictatorships have challenged democracy like in 
Greece -  how did it differ from Roman beliefs ? 
has the political system really evolved? 
 

Y6 Power and Politics 

1939-1945 
WW2 
 
Big question/assessment  
The war didn’t affect Bristol?? 
 
Concepts 
- Who were the alliance forces and why did they 

join forces  
- -What was the political treaty bringing them 

together  
- -how the war impacted on Bristol  
- Mary carpenter – Bristol  
- Lady Bathurst- husband killed in war first lady 

MP of Bristol 
 
Key figures 
 
Links: How was the world war to that we have 
spoken about in Tudor, Viking, roman times? what 
brought all the countries together- what were they 
fighting for 
Was Hitler any different from Caesar, cleopatra, 
henry V111, why, why don’t we have dictators now? 
 

8700bce – 2000bce  
Stone age to the Iron age 
 
Big question/assessment  
 Men are hunters, women are gatherers? 
 
Concepts  
- How women used tools to cook and make 

food  
- Inequality emerged through agriculture 
- Natural resources made power 
- Hill forts (maiden castle) 
- Power through communal monuments like 

Stonehenge 
- Goughs cave cheddar gorge 
- Evidence in river Avon – Bristol museum  
 
Key figures 
 
Links: Compare to current 3rd world/tribal 
countries, Amelia Earhart, Links to Tutankhamun 
dagger being from the iron age 
 
 

 3150 – 2686bc – 50,000 bc 
Ancient Egyptians/Aboriginals   
 
Big question/assessment  
Egyptian poster girl or revolutionary leader? 
 
Concepts  
- Medicine 
- Links to the romans  
- Bilingual and intelligent relationship builder 
 
Key figures 
 
Links: Compare how she built Egypt to be wealthier and 
the methods she used to Tudor /Stuart and Georgian 
queens. Were they less honourable? 
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Medium Term Plan Example 
Year group: 5 
T1/2 

Topic Title:  
Prisons are a barbaric rule of law?  

Cohesion- Text links 
Shine – the little girl who dared to dream – Gangster Granny 

A local history 
study 

Key Questions 
 
Core knowledge 
Assessment  
 
Prisons are a 
barbaric rule of 
law? 

 
What is crime and 
punishment ? 
 
How does todays 
penal system 
compare to those of 
our ancestors? 
 

History vocab 

Penal system  
Justice 
Judgement  
Rehabilitation 
Capital punishment  
Crime  
Retribution 
Law  
reform  
sin  
deterrence  
responsibility  
judge 
jury 
custody  
peers 

DT vocab Music 
vocab 

Art vocab PHSE/RE Key figures/people 

 
Queen Anne 
 
 

Henry 8th/ VIII 
History Knowledge DT Knowledge  Music  Art PHSE/RE 
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Where are the 
prisons in Bristol? 
 
What are British 
beliefs on crime  
 
How are decisions 
around crime made 
in England 
compared to those 
in history? 
 
What is corporal 
and capital 
punishment, what is 
the difference? 
 
Is the judicial 
system fair? Has it 
always been this 
way? 
 
Why is London 
bridge significant 
within crime and 
punishment? 
 
Why is Guy Fawkes 
significant within 
crime not just bomb 
fire night? 

 
 

Core, powerful, substantive, 
disciplinary  
 
 
Domain Knowledge  
1215 – trial by fire or water 

 
15-1700 – more organised law system 
introduced -  hanging, drawing and 
quartering, burning at the stake  
 
1640 – trial by torture 
 
16-1700 – official policing introduced 
due to industrialisation - the bloody 
code introduced 
Transportation  
 
1700-1900 – metropolitan police 
introduced – police act - bloody code 
ended  
The Pentonville system  
 
1900-2000 – community watch/ crime 
and prevention/ science and 
technology introduced  - prisons 
introduced  
- Death penalty  
- Custodial alternatives to prison 
 
Powerful substantive   
 
Executions took place at Gallows acre- 
top of st Michaels hill until 1816  - 
then Horfield prison  
 
Last death penalties in England in 
1963 
 

•    Respect and 
tolerance – 
multicultural 
Britain- death 
penalties. 
 
BV – rule of law 

 
 
 
 
 
 
 
 
Geography  
Coasts  
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 Hanged for stealing  
 

Composites and components  
 
Wow Day – Prison/ judge speaker 
- What is crime and punishment? 

 

 
Where does the English law system 
originate from? 

- understand what law is 
- Greeks started democracy  
- Roman law trial by peers  
- Justinian coded all laws 
- Byzantines expanded the code  
- The Theodosian Code 
- Europe became feudalistic  
- Charlemagne code – case law 
- Norman conquest Henry the 7th  
- Assize of clarendon 
- how do we know that all of this 
happened and how reliable is the 
information 
 

How do we know our system is 
different to our ancestors? 

- Romans trial by peer 
- One person’s accusation against 
another  
- Social standing over truth  
- The use of judges  
- Sentencing  
- Current safeguarding measures  
- Judicial service free of 
government  
- comparing sources of evidence 
to make an opinion 
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What is corporal and capital 
punishment, what is the difference? 

- What the law is 
- Sentencing as it is today 
 -What happens when laws are 
broken now 
- How the views on punishments 
have changed  
- Evidence of why corporal and 
capital punishment were used  
-  How do we know that these 
were stopped 
- law favoured the rich and 
punished the poor 

 
Where are the prisons in Bristol? 

- Horfield  
-WOW day 
- why is it situated there, where 
are they often found 

 
Is the judicial system fair? Has it 
always been this way? 

- Hung jury 
- biased jury 

-  
 
 
Links: Compare to back in time Vikings 
(Y4, Tudors Y3- Anne’s attempts to 
change to Catholicism) – how their 
rule law was garnered -  Henry 8th, 
Vikings – workhouses prisons  
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Trips and Visits 
PCSO in 
Horfield prison  
Lay hill open prison  
Visit a Muslim place of worship 

 
Where can this take you 
- Prison guard 
- Judge  
- Lawyer  

- Barrister 

Hinterland/ Scaffolding (practical activities) 
Useful web links: 
https://www.ancient.eu/religion/  
https://www.pewforum.org/2018/06/13/how-religious-commitment-
varies-by-country-among-people-of-all-ages/  
specific questioning  
the narrative of the knowledge  

 
Sentence starters 
 
Evidence 
The evidence provided from (sources) suggests  
It is evident from the source that  
Source A suggests  
The evidence in (source) enables us to understand .. 

 
Explain  
The most likely cause for these changes was 
This means that  
It could be argued that  
The factors that contributed to the situation were  
 
Link 
There is no doubt that 
Thus we can conclude that  
We can therefore see 
It is clear that  

 
PP 
- Additional slides on flip 
- Consolidation teach after half term to consolidate KO knowledge  

EAL 
- Vocabulary …… associated with imagery, on display board 
- Any relevant links to their countries that can be made 
Extension for experts  
- How do our E-ACT values link to the law 
- In the British Values it says the rule of law. What does that mean? 

Bristol links – events key figures  
 
Horfield prison  
Lay hill open prison  
Executions took place at Gallows acre- top of st Michaels hill until 1816  - then Horfield prison  

https://www.ancient.eu/religion/
https://www.pewforum.org/2018/06/13/how-religious-commitment-varies-by-country-among-people-of-all-ages/
https://www.pewforum.org/2018/06/13/how-religious-commitment-varies-by-country-among-people-of-all-ages/
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Dual coding 
- No text heavy slides – ensure that imagery and modelling 

opportunities are copious in slides. 
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Knowledge Organiser 
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Toolkit 

 


